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Abstract: The project-based learning used in the curriculum merdeka to help students improve their soft
skills in line with the traits of the Pancasila Student Profile is one of the features that sets it apart from
the previous curriculum the most. This study will discuss how accounting students at Semarang's vocational
schools experienced project-based learning in an English class initiated during the second semester of the
2022-2023 academic year. This study, conducted on accounting students in the tenth grade at a vocational
high school in Semarang that was implementing the curriculum merdeka for the first time, included 36
students as subjects. Using survey from quantitative research, this study used a Likert scale with 13
questionnaires to determine their feelings about project-based learning in the curriculum merdeka for
English class. We can conclude from this study's findings that all accounting students positively perceive
English lessons with project-based learning. So, teachers can consider using Project-Based Learning in the
curriculum merdeka according to students' perceptions. The scope of accounting students at Semarang's
vocational schools was the subject of this study.

Keywords: project-based learning; curriculum merdeka; accounting vocational students.

Persepsi Siswa SMK Akuntansi terhadap Proyek
Bahasa Inggris dalam Kurikulum Merdeka

Abstrak: Pembelajaran berbasis proyek yang digunakan dalam kurikulum merdeka untuk membantu
siswa meningkatkan soft skill mereka sesuai dengan ciri Profil Siswa Pancasila adalah salah satu hal
yang paling membedakannya dari kurikulum sebelumnya. Dalam penelitian ini, akan dibahas
bagaimana siswa akuntansi di sekolah kejuruan Semarang mengalami pembelajaran berbasis proyek
di kelas bahasa Inggris yang dimulai selama semester kedua sekolah tahun ajaran 2022-2023.
Penelitian yang dilakukan pada siswa akuntansi kelas X di sebuah sekolah menengah kejuruan di
Semarang yang pertama kali mengimplementasikan kurikulum merdeka ini, melibatkan total 36 siswa
sebagai subjek. Dengan menggunakan survei pada penelitian kuantitatif, penelitian ini menggunakan
skala Likert dengan 13 kuesioner untuk mengetahui apa yang mereka rasakan tentang pembelajaran
berbasis proyek dalam kurikulum merdeka untuk kelas bahasa Inggris. Dapat disimpulkan dari temuan
penelitian ini bahwa pelajaran bahasa Inggris dengan pembelajaran berbasis proyek dipersepsikan
secara positif oleh semua mahasiswa akuntansi. Jadi, guru dapat mempertimbangkan untuk
menggunakan Pembelajaran Berbasis Proyek dalam kurikulum merdeka sesuai dengan persepsi siswa.
Ruang lingkup siswa akuntansi di SMK Semarang menjadi subjek penelitian ini.

Kata kunci: project-based learning; kurikulum merdeka; siswa SMK akuntansi.

1. Introduction various intra-curricular learning activities

Teaching English in vocational schools has
not been spared from the onslaught of
implementing the curriculum merdeka. The
application of this curriculum itself is a
continuation of the emergency curriculum
implemented during COVID-19 (Solehudin et al.,
2022). This was carried out by the Ministry of
Education and Culture in its efforts to restore
learning in Indonesia, which has been chaotic due
to COVID-19, by implementing a curriculum with

Hak Cipta ©2023 Ainin Sofiya Septiana,
Festi Himatu Karima, Prita Nusanti
Lisensi: CC BY 4.0 internasional

(Khoirurrijal et al., 2022).

The curriculum merdeka is a curriculum
with various intracurricular learning
opportunities where the content will be more
optimal so that students have enough time to
explore concepts and strengthen competence.
Teachers have the flexibility to choose various
teaching tools so that learning can be adapted to
the needs and interests of students (Kemdikbud,
2022). As we know, the implementation of the
curriculum merdeka is planned nationally for

- 687 -


https://jurnal-dikpora.jogjaprov.go.id/
https://doi.org/10.51169/ideguru.v8i3.613
mailto:aininsofiyaseptiana@gmail.com
http://creativecommons.org/licenses/by/4.0/

Ideguru: Jurnal Karya limiah Guru
p-ISSN 2527-5712 ; e-ISSN 2722-2195

2024 because systemic changes to the curriculum
certainly cannot happen in an instant. It is hoped
that step-by-step changes in the curriculum will
provide sufficient time for all key elements so that
the foundation for the transformation of our
education can be firmly entrenched.

One of the things that most distinguish the
curricilum merdeka from the previous
curriculum is project-based learning to develop
students' soft skills according to the
characteristics of the Pancasila Student Profile
(Rohimajaya et al., 2022). The project is not
directed to achieve certain learning achievement
targets, so it is not tied to subject content
(Hamidah et al., 2020). Therefore, there are
many studies that have been conducted to see
how effective project-based learning in this
curriculum is.

In addition to teaching students knowledge,
project-based learning also teaches them
essential life skills necessary for them to survive
as individuals in our society. These life skills
include developing critical thinking,
communication, and teamwork  abilities
(Goodman & Stivers, 2010). Especially for
students in vocational schools who have higher
career adaptability than general high school
students (Mardiyati & Yuniawati, 2021; Wibowo,
2022), which requires them to have various kinds
of soft skills, especially for accounting students in
vocational high schools who still face job
competition due to their low ability to speak
English (Umatin & Andayani, 2022). There has
been much evidence from several studies
showing that the use of projects in learning
English can help students improve their soft skills
such as discussing, collaborating, and critical
thinking (Kusumawati, 2021). Therefore, the
project is also recommended to increase students'
interest in learning English (Susanti & Trisusana,
2017).

In previous research, it has been found that
the implementation of the curriculum merdeka is
generally very good with several methods, one of
which is Project-Based Learning (Mayasari et al.,
2023). For this reason, this research will focus
more on the application of Project-Based
Learning.

This study will discuss what the perceptions
of accounting students at vocational schools in
Semarang are about the English learning project
in the curriculum merdeka that they have
implemented at school. Students' perceptions are
very important because the method used by the
teacher greatly influences the learning
achievement of vocational students (Ramadhan &
Soenarto, 2015). Therefore, this research focuses
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on the perceptions of vocational high school
accounting students about projects in English
class, whether the project implemented in the
curriculum merdeka has a much better impact on
the learning process, and whether this can be well
received by them.

From this study, teachers can consider using
Project-Based Learning in the curriculum
merdeka according to students' perceptions,
especially accounting students. If the application
is lacking, the teacher is expected to be able to
find solutions to improve it. If it is enough, the
teacher is expected to be able to maintain or
improve the performance by using this Project-
Based Learning.

Through this research, they may enhance

their comprehension of best practices for project
application and expand their knowledge of
education and learning. They can use this
information to develop and carry out more
productive classroom activities. Especially to
prepare themselves to face the implementation
of the curriculum merdeka in the future.

2. Research Methodology

In this study, surveys and questionnaires will
be used as instruments along with quantitative
research. Quantitative approaches refer to
gathering,  evaluating, interpreting, and
documenting study data. In order to identify a
sample and population, specify the strategy of
inquiry, collect and analyze data, present the
results, make an interpretation, and write the
research in a way that is consistent with a survey
or experimental study, there are specific methods
for both survey and experimental research
(Creswell & Creswell, 2018). With the help of a
survey, this study uses numbers to describe how
accounting vocational students perceive the
English project, which is based on the curriculum
merdeka. It involves a cross-sectional study that
collects data using questionnaires with the goal of
generalizing from a sample to the general
population.

Using a Likert scale, a questionnaire with 13
statements was utilized to determine what
accounting students at vocational school felt
about project-based learning in the curriculum
merdeka for English class. One of the most
fundamental psychometric instruments is the
Likert scale, which tends to be used in research in
education and the social sciences (Joshi et al.,
2015). Likert scaling assumes that there are
underlying (or latent or natural) continuous
variables with values that correspond to
respondents' attitudes and opinions
(Chakrabartty, 2019).

- 688 -


https://doi.org/10.51169/ideguru.v8i3.671

Ideguru: Jurnal Karya limiah Guru
p-ISSN 2527-5712 ; e-ISSN 2722-2195

The study was carried out to examine the
students' views of learning during the second
semester of the 2022-2023 academic year. A total
of 36 students participated as subjects for this
study, which was done on accounting students in
the tenth grade at a vocational high school in
Semarang that was implementing the curriculum
merdeka for the first time. Questionnaires were
delivered to students via Google Forms with a
submission period of June 10-16, 2023.

3. Finding And Discussion

Validity and reliability tests were first
performed before data analysis. The reliability of
the questionnaire was checked using Cronbach
alpha, and the validity of the questionnaire's
results was examined using the Pearson product
moment in SPSS.

The results found that the
questionnaire was valid because
analyzed was> rune 0.329 (N = 36).

The instrument's reliability was determined
using the Cronbach alpha test. Based on
Nunnally, if the Cronbach alpha value is more
than 0.7, the questionnaire is considered reliable
(Nunnally & Bernstein, 1994). The Cronbach
alpha of the questionnaire value is 0.967,
indicating that this questionnaire is reliable.

There are thirteen statements in the
questionnaire that was distributed to accounting
students regarding their perceptions of learning
English using project-based learning in this
curriculum. After collecting their perceptions,
the following table can be presented:

thirteenth
the

rCOH]’lt

Table 1. Accounting Vocational Students’
Perception towards the English Project in
Curriculum Merdeka

N MIN MAX Mean SD
S.1 36 1 5 3,75 0,996
S.2 36 1 5 3,81 1,091
S.3 36 1 5 3,83 1,082
S4 36 1 5 3,75 0,937
S.5 36 1 5 3,69 0,856
S.6 36 1 5 3,86 0,961
S.7 36 1 5 3,86 1,018
S.8 36 1 5 3,83 0,910
S.9 36 1 5 3,69 0,951
S.10 36 1 5 3,67 0,986
S.11 36 1 5 3,92 0,967
S.12 36 1 5 3,72 0,974
S.13 36 1 5 3,92 0,967
Valid N 36
(listwise)
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Based on the table 1 above, it can be seen
that from statements 1 to 13, all of them received
high scores (3.41-4.20). This shows that English
lesson with project-based learning is positively
perceived by all accounting students.

Table 2. Statement 1 “I know what project-
based learning is for learning English”

= £

e g |d< | &8

= = 58|52

Q ~t ~ ~ <

(¢

Valid 1 2 5,6 5,6 5,6

2 2 5,6 56 | 11,1

3 5| 13,9 | 13,9 | 25,0

4 21| 58,3 | 58,3 | 83,3

5 6| 16,7 | 16,7 | 100,0
Total 36 | 100,0 | 100,0

In the table 2, statement 1, T know what
project-based learning is for learning English/,
5.6% of students strongly disagree, 5.6% of
students disagree, 13.9% are unsure, 58.3% of
students agree, and 16.7% of students strongly
agree.

It can be said that the majority of students
already know what project-based learning is. This
is, of course, because project-based learning was
already done before the curriculum merdeka
existed. Since 2004, PjBL has been officially
introduced by the Directorate of High School
Development (SMA) and the Directorate of
Vocational High School Development (SMK) in
the Indonesian national education curriculum.
PjBL is included as one of the recommended
learning strategies in the implementation of
productive subjects such as engineering, health,
and business subjects at the SMA and SMK levels.

Table 3. Statement 2 “I have participated in
project-based learning activities to learn English”

E av] d "UQ
[0
5| 2 |[BER|EBE
< S
Valid 1 2 5,6 5,6 5,6
2 2 5,6 5,6 11,1
3 7| 19,4 | 19,4 | 30,6
4 15| 41,7 | 41,7 | 722
5 10| 27,8 | 27,8 | 100,0
Total 36 | 100,0 | 100,0
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For the table 3, statement 2, ‘I have
participated in project-based learning activities to
learn English’, 5.6% of students strongly disagree,
5.6% of students disagree, 19.4% are unsure,
41.7% of students agree, and 27.8% of students
strongly agree.

Over fifty percent of the students believe
they have contributed fully to this project-based
English learning. This strengthens the case for
project-based learning's ability to maximize
student involvement in the learning process, such
as responsibility, discipline, cooperation, and
integrity. As a result, students get to practice
communicating with their group members,
dealing with, and appreciating various
viewpoints (Gai Mali, 2016; Yacob, 2021).

Table 4. Statement 3 “I was enjoying the project
given to me to learn English”

3 | o o £
@
B | B B & | 5o
N N
Valid 1 2 5,6 5,6 5,6
2 2 5,6 56 | 11,1
3 6| 16,7 | 16,7 | 27,8
4 16 | 44,4 | 444 | 72,2
5 10| 27,8 | 27,8 |100,0
Total 36 | 100,0 | 100,0

As we can see for statement 3 in the table 4
above, ‘I was enjoying the project given to me to
learn English’, 5.6% of students strongly disagree,
5.6% of students disagree, 16.7% are unsure,
44.4% of students agree, and 27.8% of students
strongly agree. It appears that the majority of
students favor project-based English learning.

Table 5. Statement 4 “The use of projects in
learning English really makes it easier for me to
understand the material”

i o) C-)

= ) o =

219 |gs5|%8

c (e o = =

g |5 S8 |85

s} = - ==y

< - <

Valid 1 1 2,8 2,8 2,8

2 2 5,6 5,6 8,3

3 9| 250 250| 333

4 17 | 47,2 | 47,2 | 80,6

5 7| 19,4 | 19,4 | 100,0
Total 36 | 100,0 | 100,0

For statement 4 in the table 5, ‘The use of
projects in learning English really makes it easier
for me to understand the material’, 2.8% of
students strongly disagree, 5.6% of students
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disagree, 25% are unsure, 47.2% of students
agree, and 19.4% of students strongly agree.

Table 6. Statement 5 “My friends and I were
very enthusiastic about the project”

T | g N

@ 0] Qo < o 3

S5 | B 58|58

Q ~ ~+ ~ <

(¢

valid 1 1] 28| 28| 28

2 1] 28| 28| 56

3 11| 30,6 | 306 361

4 18| 50,0 | 50,0 86,1

5 5| 13,9 | 13,9 | 100,0
Total 36 | 100,0 | 100,0

And in the table 6 for statement 5, ‘My
friends and I were very enthusiastic about the
project’, 2.8% of students strongly disagree, 2.8%
of students disagree, 30.6% are unsure, 50% of
students agree, and 13.9% of students strongly
agree.

Statement 4 and 5 has something to do with
statement 3, where the majority of students enjoy
learning. Enthusiasm and the ease of grasping the
subject can be significantly influenced by how
enjoyable one feels while learning. A person will
learn more effectively if they are at ease and
unwind while studying.

Enjoyment of learning can enhance memory
formation and recall. When someone enjoys the
learning  process, the  brain  releases
neurotransmitters and hormones associated with
positive emotions, which can strengthen memory
consolidation (Tyng et al., 2017). This facilitates
better retention and recall of the learned
material.

Table 7. Statement 6 “I found the time I spent
on the project a lot of fun”

Aduanbaig
1UDId
JU20I9d

PIEA
1UDId
dATIRINWIND

Valid 1 2| 56| 56| 56
3 7| 19,4] 19,4| 25,0
4 19| 52,8 | 52,8 | 778
5 8| 222| 2221 100,0
Total 36 | 100,0 | 100,0

Based on table 7 for statement 6, ‘I found the
time I spent on the project a lot of fun’, 5.6% of
students strongly disagree, 0% of students
disagree, 19.4% are unsure, 52.8% of students
agree, and 22.2% of students strongly agree.
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Table 8. Statement 7 “The use of projects
motivates me to study English materials”

i o O

= vl ) =

2|2 g5 | &3

c o o = " E

a8 g Ea | s

) - = =S =

< - <

Valid 1 2 5,6 5,6 5,6

2 1 2,8 2,8 8,3

3 6 16,7 16,7 25,0

4 18 50,0 50,0 75,0

5 9 25,0 25,0 | 100,0
Total 36 | 100,0 | 100,0

As we can see in the table 8 for statement 7,
‘The use of projects motivates me to study English
materials’, 5.6% of students strongly disagree,
2.8% of students disagree, 16.7% are unsure,
50% of students agree, and 25% of students
strongly agree.

Table 9. Statement 8 “I feel that the project of
learning English is better than usual”

] o O

a av) av) =

2le |g5|@Fs

c (o) o = | E

e e e | o5

o) =3 —+ ==

< - <

Valid 1 1 2,8 2,8 2,8

2 2 5,6 5,6 8,3

3 6 16,7 16,7 25,0

4 20 55,6 55,6 80,6

5 7 19,4 19,4 | 100,0
Total 36 | 100,0 | 100,0

In the table 9, statement 8, ‘I feel that the
project of learning English is better than usual’,
2.8% of students strongly disagree, 5.6% of
students disagree, 16.7% are unsure, 55.6% of
students agree, and 19.4% of students strongly
agree.

Due to the link between these six claims,
statements 6, 7, and 8 are used to verify students'
responses to statements 3, 4, and 5 where there
was not a significant distinction between the ratio
of students who agreed and those who strongly
agreed. It implies that they accept these
arguments.

Then, in the table 11 for statement 10, ‘My
friend participates responsibly in this project,
5.6% of students strongly disagree, 2.8% of
students disagree, 27.8% are unsure, 47.2% of
students agree, and 16.7% of students strongly
agree.
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Table 10. Statement 9 “I hope other topics also
use the project”

= £
o g |d<«|FE
5 5 5|53
[e]
Valid 1 2 5,6 5,6 5,6
3 11| 30,6 | 30,6 | 36,1
4 17 47,2 47,2 83,3
5 6 16,7 16,7 | 100,0
Total 36 | 100,0 | 100,0

For statement 9 in the table 10, ‘I hope other
topics also use the project’, 5.6% of students
strongly disagree, 0% of students disagree, 30.6%
are unsure, 47.2% of students agree, and 16.7%
of students strongly agree.

Table 11. Statement 10 “My friend participates
responsibly in this project”

el o 0O

= o ] [=

2|2 eS| &8

e o o = ] E

8 |EE|&E

I -+ -+ ==

< - <

Valid 1 2 5,6 5,6 5,6

2 1 2,8 2,8 8,3

3 10 27,8 27,8 36,1

4 17 | 47,2 47,2 83,3

5 6| 16,7 | 16,7 | 100,0
Total 36 | 100,0 | 100,0

We can observe that students evaluated both
themselves and their friends in this statement.
Peer evaluations can be a useful method for
tracking on and grading project-based learning
students (Van Den Bogaard & Saunders-Smits,
2007). Students evaluate and comment on their
peers' work as part of peer evaluations.

Table 12. Statement 11 “The discussions
I had improved my communication

skills”

= e] g £
@ 1] o < o 3
5 | B B2 |58
Q — (s — 2'
D
Valid 1 1 2,8 2,8 2,8
2 2 5,6 5,6 8,3
3 6 16,7 16,7 25,0
4 17 47,2 47,2 72,2
5 10 27,8 27,8 | 100,0

Total 36 | 100,0 | 100,0
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Statement 11 in the table 12, ‘The
discussions I had improved my communication
skills’, 2.8% of students strongly disagree, 5.6%
of students disagree, 16.7% are unsure, 47.2% of
students agree, and 27.8% of students strongly
agree.

The fact that using PjBL may enhance skills
that people cannot improve while using other
techniques of learning English has been
discovered in numerous earlier studies (Beckett &
Slater, 2018; KAVLU, 2016; Ngadiso et al., 2021;
Supe & Kaupuzs, 2015). Where the abilities can
include reading (Imbaquingo & Cardenas, 2023),
speaking  (Dewi, 2016), self-confidence,
creativity, teamwork (Astawa et al., 2017), and
English proficiency in real-world environments
(Poonpon, 2017).

Table 13. Statement 12 “The products I make
have been fairly judged”

K £
g e] g
@ @ o < o B
5 | B s o |58
) - = - o
< @
Valid 1 1 2,8 2,8 2,8
2 3 8,3 8,3 11,1
3 8| 222 222 333
4 17 47,2 47,2 80,6
5 7 19,4 19,4 | 100,0
Total 36 | 100,0 | 100,0

Based on table 13 for statement 12, ‘The
products I make have been fairly judged’, 2.8% of
students strongly disagree, 8.3% of students
disagree, 22.2% are unsure, 47.2% of students
agree, and 19.4% of students strongly agree.

Table 14. Statement 13 “The product evaluation
of my project is well done”

= g

o | & < | &8

5 | B s o |58

2 —+ = = 2

< @

Valid 1 1] 28] 28| 28

2 2 5,6 5,6 8,3

3 6 16,7 16,7 25,0

4 17 47,2 47,2 72,2

5 10| 27,8 | 27,8 |100,0
Total 36 | 100,0 | 100,0

Table 14 for statement 13, ‘The product
evaluation of my project is well done’, shows that
2.8% of students strongly disagree, 5.6% of
students disagree, 16.7% are unsure, 47.2% of
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students agree, and 27.8% of students strongly
agree.

Statements 12 and 13 are used to determine
student self-evaluations. It can be seen that most
of them agree with these statements.

Self evaluation, in addition to peer
evaluation, is a great technique to track and
assess group skills in project-based design work.
Because self evaluation is a crucial component of
project-based learning, students are empowered
to evaluate their own progress, reflect on their
learning, and take responsibility for their
academic development (Hearn & McMillan,
2008).

4. Conclusion And Suggestion

Regarding the data presented above, it can
be said that all accounting students have a
positive perception of English lessons that

implement project-based learning in the
curriculum merdeka because there is no
significant  distinction between any two
statements.

But it is crucial to remember that
perspectives can differ between students

depending on their prior English competence,
interests, and learning preferences.

Yet it's also important to take into account
the number of students who are unsure. These
students responded to more than 20% of the
statements with uncertainty due to the 13
existing statements.

Considering the limits of this study, it is
possible to verify students' backgrounds and
reasons for why they chose to answer "I'm not
sure" to these questions so that teachers can
choose the best way to advance project-based
English learning in the future.

References

Astawa, N. L. P. N. S. P., Artini, L. P., & Nitiasih,
P. K. (2017). Project-based learning
activities and efl students’ productive skills
in english. Journal of Language Teaching and
Research, 8(6), 1147-1155.
https://doi.org/10.17507/j1tr.0806.16

Beckett, G. H., & Slater, T. (2018). Project-Based
Learning and Technology. The TESOL
Encyclopedia of English Language Teaching,
1-7.
https://doi.org/10.1002/9781118784235.¢e
elt0427

Chakrabartty, S. (2019). Scoring and analysis of
likert scale: Few approaches. Journal of
Knowledge Management and Information
Technology, 1(2), 31-44.
https://www.researchgate.net/publication/

-692 -


https://doi.org/10.51169/ideguru.v8i3.671

Ideguru: Jurnal Karya limiah Guru
p-ISSN 2527-5712 ; e-ISSN 2722-2195

321268871
Creswell, J. W., & Creswell, J. D. (2018). Mixed
Methods Procedures. In Research Defign:

Qualitative, Quantitative, and Mixed M
ethods Approaches.
Dewi, H. (2016). Project Based Learning

Techniques To Improve Speaking Skills.
English Education Journal (EEJ), 7(3), 341-
359.

Gai Malj, Y. C. (2016). Project-Based Learning in
Indonesian EFL Classrooms: from Theory to
Practice. IJEE (Indonesian Journal of English
Education), 3(), 89-105.
https://doi.org/10.15408/ijee.v3il.2651

Goodman, B., & Stivers, J. (2010). Project-Based
Learning Why Use 1It? Educational
Psychology, ESPY 505, 1-8.

Hamidah, H., Rabbani, T. A. S., Fauziah, S.,
Puspita, R. A., Gasalba, reski A., &
Nirwansyah. (2020). Hots-oriented module:
project based learning.

Hearn, J., & McMillan, J. H. (2008). Student Self-
Assessment: The Key to Stronger Student
Motivation and Higher Achievement.
Educational Horigons, 87(1), 40-49.
https://www.jstor.org/stable/42923742

Imbaquingo, A., & Cdardenas, J. (2023). Project-
Based Learning as a Methodology to
Improve Reading and Comprehension Skills
in the English Language. Education Sciences,
13(6), 587.

Joshi, A., Kale, S., Chandel, S., & Pal, D. (2015).
Likert Scale: Explored and Explained. British
Journal of Applied Science & Technology,
7(4), 396-403.
https://doi.org/10.9734/bjast/2015/14975

Kavlu, A. (2016). The Effect of Project-Based
Learning on Undergraduate EFL Students’
Reading Comprehension Ability. Journal of
Education in Black Sea Region, 1(1), 39-44.
https://doi.org/10.31578/jebs.v1i1.8

Kemdikbud. (2022). Buku Saku Kurikulum
Merdeka. Kementerian Pendidikan Dan
Kebudayaan, 1-50.

Khoirurrijal, Fadriati, Sofia, Dwi Makrufi, A.,
Gandi, S., Muin, A., Tajeri, Fakhrudin, A.,
Hamdani, & Suprapno. (2022).
Pengembangan Kurikulum Merdeka (Z.
Rachma Bahar (ed.); Cetakan I). Literasi
Nusantara Abadi.
https://repo.iainbatusangkar.ac.id/xmlui/b
itstream/handle/123456789/27441/16632
16595046 Pengembangan Kurikulum
Merdeka
WM.pdf?sequence=1&isAllowed=y

Kusumawati, I. (2021). The Implementation of
Project-Based Learning’s Speaking Skill for

Vol.8, No.3, September 2023
DOI : https://doi.org/10.51169/ideguru.v8i3.671

Tenth Grade Vocational High School
Students. Celt: A Journal of Culture, English
Language Teaching & Literature, 19(2), 377.
https://doi.org/10.24167/celt.v19i2.535
Mardiyati, B. D., & Yuniawati, R. (2021).
Perbedaan Adaptabilitas Karir Ditinjau Dari
Jenis Sekolah (Sma Dan Smk). Empathy :

Jurnal Fakultas Psikologi, 3(1), 31.
https://doi.org/10.12928/empathy.v3i1.30
33

Mayasari, A., Hildayati, Nurliani, Arusliadi, H., &
Rahmattullah, M. (2023). Analisis Persepsi
Peserta Didik Kelas X Pada Pembelajaran
Ekonomi Terhadap Penerapan Kurikulum
Merdeka Belajar di SMA Negeri 4
Banjarmasin. PROSPEK II, 2(2).

Ngadiso, N., Sarosa, T., Asrori, M., Drajati, N. A,
& Handayani, A. (2021). Project-based
Learning (PBL) in EFL learning: Lesson from
Indonesia. AL-ISHLAH: Jurnal Pendidikan,
13(2), 1114-1122.
https://doi.org/10.35445/alishlah.v13i2.55
8

Nunnally, J. C., & Bernstein, I. H. (1994).
Psychometric theory. In McGraw-Hill series
in psychology TA - TT - (3rd ed). McGraw-
Hill. https://doi.org/LK -
https://worldcat.org/title/28221417

Poonpon, K. (2017). Enhancing English Skills
Through Project-Based Learning. The English
Teacher, XL, 1-10.

Ramadhan, A. N., & Soenarto, S. (2015).
Pengaruh Persepsi Siswa Terhadap Faktor-
Faktor Yang Mempengaruhi Prestasi Belajar
Teori Kejuruan Siswa Smk. Jurnal
Pendidikan Vokasi, 5(3), 297.
https://doi.org/10.21831/jpv.v5i3.6485

Rohimajaya, N. A., Hartono, R., Yuliasri, L., &
Fitriati, W. (2022). Kurikulum 2013 dan
Kurikulum Merdeka dalam Perkembangan
Bahasa Inggris untuk SMA di Era Digital:
Sebuah Analisis Konten. Prosiding Seminar
Nasional Pascasarjana, ISSN
26866 (http://pps.unnes.ac.id/pps2/prodi/
prosiding-pascasarjana-unnes), 825-829.

Solehudin, D., Priatna, T., & Zagiyah, Q. Y.
(2022). Konsep Implementasi Kurikulum
Prototype. Jurnal Basicedu, 6(4), 7486-
7495.
https://doi.org/10.31004/basicedu.v6i4.35
10

Supe, O., & Kaupuzs, A. (2015). The Effectiveness
of Project —Based Learning in the Acquisition
of English as a Foreign Language. SOCIETY,
INTEGRATION, EDUCATION. Proceedings of
the International Scientific Conference, 2,
210.

- 693 -


https://doi.org/10.51169/ideguru.v8i3.671

Ideguru: Jurnal Karya limiah Guru
p-ISSN 2527-5712 ; e-ISSN 2722-2195

https://doi.org/10.17770/sie2015vol2.458
Susanti, A., & Trisusana, A. (2017). Student
Engagement and Motivation in a Vocational
English Project Based Learning. UAD TEFL
International Conference, 1(2003), 48.
https://doi.org/10.12928/utic.v1.149.2017
Tyng, C. M., Amin, H. U., Saad, M. N. M., & Malik,
A. S. (2017). The influences of emotion on
learning and memory. Frontiers in
Psychology, 8(AUG).
https://doi.org/10.3389/fpsyg.2017.01454
Umatin, C., & Andayani, E. S. (2022). Pengaruh
Self-Efficacy Dan Kemampuan Bahasa
Inggris Terhadap Aspirasi Karir Bidang
Akuntansi. Jurnal Pendidikan Akuntansi
Indonesia, 20(1), 25-38.
https://doi.org/10.21831/jpai.v20i1.47105
Van Den Bogaard, M. E. D., & Saunders-Smits, G.

Vol.8, No.3, September 2023
DOI : https://doi.org/10.51169/ideguru.v8i3.671

N. (2007). Peer & self evaluations as means
to improve the assessment of project based
learning. Proceedings - Frontiers in Education
Conference, FIE, 12-18.
https://doi.org/10.1109/FIE.2007.4417988

Wibowo, A. (2022). The Ability to Compose
Academic Writing of the Sixth Semester
Students of English Department Universitas
PGRI Semarang in the Academic Year 2021-
2022. Applied Linguistics, Linguistics, and
Literature (ALLURE) Journal, 2(1), 61-71.
https://doi.org/https://doi.org/10.26877/a
llure.v2i1.10995

Yacob, S. (2021). Optimalisasi Keterampilan
Berbicara Bahasa Inggris Melalui Aplikasi
Model Project-Based Learning (PJBL).
Jurnal Ilmiah Bahasa Inggris, VI(2), 38-48.

-694 -


https://doi.org/10.51169/ideguru.v8i3.671

